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Aur or a Di ocese of  M ai t l and-New cast l e 
I ssue 47, August -Sept ember  2004 
Cover  St or y- “ Rest or at i ve J ust i ce”  
By Tr acey Edst ei n  
ht tp://www.edmundr ice.org/educat ion/content /40921.html 
 
Imagine you are at tending a school reunion 25 years after  
graduat ion. Conversat ion inevi tably turns to the pranks you 
were involved in, when you were caught  and when you got  away 
with i t  (or  thought  you did). Sooner  or  later , there wi l l  be a ‘how 
hard done by were we?’ session wi th colour ful  tales of harsh 
punishment, st r ict  discipl ine and a teacher  who fr ightened 
everyone. At  least  some of those par t icipat ing in the 
conversat ion wi l l  have happi ly sent  their  chi ldren to similar  (i f 
not  the same) schools because they want  them to be educated with ‘discipl ine’. 
 
Now, fast  forward to 2029. Your  son or  daughter  is at tending a class reunion. Stor ies 
are being recounted to fr iends. Wil l  they der ive perverse pleasure from the hardships 
they survived OR wi l l  they recal l  ‘talk ing circles’ to encourage openness and honesty, 
teachers who promoted good relat ionships, maybe even beyond schooldays, and the 
3Rs of Relat ionships, Responsibi l i ty and Relevance. 
 
They might , i f they at tended St  Peter ’s Campus, All  Saints College or  San Clemente 
High School Mayfield. These schools have int roduced Restorat ive Just ice as par t  of a 
pi lot  programme in the diocese suppor ted by Mar ist  Youth Care’s Lyn Harr ison, 
educat ional psychologist  and Restorat ive Just ice Coordinator  Maur izio Vespa and Bro 
Tony Leon, director  of Champagnat  House. 
 
In addit ion, St  Francis Xavier ’s Col lege Hamil ton and St  Pius X High School 
Adamstown have chosen to begin int roducing restorat ive pract ices. In recent  months, 
the staff of each school has at tended a professional development  course, fol lowed by 
fur ther  oppor tuni t ies for  execut ive staff. 
 
In 2005, thanks to funding from the Nat ional Safe Schools Project , two more schools 
wi l l  move in a simi lar  direct ion using the Real Just ice model pioneered by Ter ry 
O’Connel l . Many Aust ral ians became aware of Terry’s work through the ABC 
documentary Faci ng the Demons (1990) 
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Restorat ive Pract ices in the school set t ing mir ror , to some extent , the Restorat ive 
Conferencing with perpet rators and vict ims of cr ime, which has received publ ici ty in 
recent years. In addit ion, terms that  recur  have a very ‘gospel ’ flavour  - relat ionships, 
heal ing, forgiveness and reparat ion, growth – that  is surely appropr iate in Cathol ic 
schools.  
 
Restorat ive measures help students to learn from their  mistakes, reconci le and resolve 
problems with others. As Tony Kelly, pr incipal  of San Clemente, explained, “ At  the 
very hear t  of this work is the belief that  students can be a wonder ful  resource to school 
communit ies. When they have had a fal l ing out  with their  peers or  have made er rors 
in judgement , students can rebui ld and repair  the damage to their  relat ionships. The 
students who are t rained become a key l ink to an adult  in the school. They can bui ld 
and provide oppor tuni t ies for  disengaged students in school to feel  connected and able 
to talk  to an older  student  in their  community.” 
 
Restorat ive measures can effect ively address a wide var iety of harm done in school 
set t ings including t ruancy, bul lying, alcohol and other  drug use, harassment and other  
cases. Schools are cur rent ly doing many things that  are restorat ive in nature from 
simple methods of how to communicate with an individual or  groups to detai led 
programmes and communi ty col laborat ions. 
 
So how does al l  this work on a day-to-day basis? When there is signi ficant  confl ict  
between students or  teacher  and student /s, a range of st rategies is avai lable. The 
simplest  of these is to ask affect ive quest ions. I t  is important  that  the language used 
here and in succeeding st rategies is non-confrontat ional  and offers opt ions rather  than 
ul t imata. 
 
The circle provides a simple st ructure for  a group of people and faci l i tator  to deal wi th 
a problem. The essent ial  premise is that  only one person speaks at  a t ime. Through 
guided talk ing and l istening, members of the circle increase their  understanding of an 
issue and collaborat ively at tempt to find a way forward. 
 
I f necessary, a restorat ive meet ing, which fol lows a prescr ibed st ructure, takes place. 
An impor tant  par t  of the procedure is a considerat ion of the st rengths of the person 
who has acted inappropr iately and the st r ik ing of an agreed posi t ive plan as a way 
forward. 
 
A final  st rategy is the restorat ive conference, which can involve as many as twenty 
stakeholders and is managed by a faci l i tator  external  to the school. Again, an agreed 
‘way forward’ plan on which al l  par t icipants ‘sign off’ is cr i t ical . 
 
Respected adolescent  psychologist  Dr  Michael Carr -Greg says that  young people “need 
a benign dictatorship, somebody who wil l  set  l imits and boundar ies” and Restorat ive 
Just ice aims to do just  that . 
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Mar ist  Youth Care has been work ing with a special  school for  behavioral ly disordered 
students in Melbourne. Over  a per iod of eighteen months the staff have par t icipated in 
ongoing professional development .  

 
I M PL EM ENTI NG RESTORATI VE PRACTI CES I N TH E MOST 

CH AL L ENGI NG OF EDUCATI ONAL  SETTI NGS 
 

by  Pat r i ce Wi seman 
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The Con t ext  
 
Larmenier  is a unique set t ing that  caters for  students who exhibi t  challenging 
behaviour  due to social , and or , emot ional di fficul t ies.  I t  was establ ished 25 years ago 
by the Poor  Sisters of Nazareth and is located in the south-eastern suburb of 
Hampton.  I ts pr imary reason for  existence is to offer  suppor t  services to Cathol ic 
schools that  are located within the archdiocese of Melbourne.  These services include a 
therapy programme for  both students and their  fami l ies, a school set t ing, an Outreach 
programme which suppor ts students in their  mainstream set t ing, professional  
development for  school staffs in Asser t ive Discipl ine, and Parent ing Programs which 
are conducted on si te. 
 
At  any given t ime, Larmenier  has an enrolment  of thir ty-two (32) students at tending 
the school si te, and a fur ther  one hundred and for ty (140) students who are serviced at  
their  mainstream schools through Larmenier ’s Outreach Programme.   
 
The students enrol led in the Larmenier  school programme at tend for  four  (4) days per  
week, and at tend their  mainstream school on the fi fth day.  On this day, the 
Larmenier  class teacher ’s role is to t ravel  to each of the mainstream schools, 
consult ing and suppor t ing the student ’s mainstream teacher  and at tending 
Programme Suppor t  Group meet ings. A major  emphasis of the programme is placed 
on the necessi ty for  the three most  impor tant  set t ings in the student ’s l i fe – home, 
Larmenier  and the mainstream school- to al l  work together  to suppor t  the student  in 
making the necessary behavioural  changes that  wi l l  al low for  posi t ive reintegrat ion 
into the mainst ream set t ing. 
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The Under st and i ng 
 
Deal ing with students who cont inually exhibi t  non-compl iant  and offensive behaviour  
presents a signi ficant  chal lenge, and necessi tates the implementat ion of a wel l -
st ructured discipl ine program.  Histor ical ly schools have managed such inappropr iate 
behaviour  by tak ing a retr ibut ive approach that  is cent red whol ly on punishing 
students who exhibi t  such behaviour .  The problem with this approach is that  while 
the teacher  scolds and imposes the punishment, the student , resents the author i ty 
figure, feels angry and begins to perceive himself as the vict im.  In my exper ience at  
Larmenier  I  have found this to be very t rue.  Al though the intent ion was to hold the 
offending student  accountable, render ing punishment  has often caused him to dwel l  
more on what  has been done to him, rather  than giving any considerat ion to the real  
vict ims – those who have been adversely affected by his act ions. 
  
Restorat ive Just ice on the other  hand, st resses the impor tance of relat ionships over  
rules. I t  stems from a basic phi losophy that  whenever  I  engage in offending behaviour , 
I  do harm to mysel f, to others and to the wider  community.  I t  seeks at  al l  t imes to 
restore relat ionships between people in a community when these have been damaged 
by inappropr iate behaviour .  I t  is not  a speci fic program, but  a way of think ing and 
responding, based on a set  of values that  respects the individual, bui lds posi t ive 
relat ionships and guides al l  decisions regarding pol icy, programs and pract ice.   
 
I t  is not , however , a “soft  opt ion”.  The need for  fi rm l imits and accountabi l i ty are 
cer tainly not  lost .  To the cont rary, i t  suppor ts the bel ief that  students need to 
understand that  they make choices about  the way they behave, and therefore also 
need to learn to accept  responsibi l i t y for  their  own behaviour .  They must  fi rst  learn to 
“own” their  inappropr iate behaviour , and then to accept  any related consequences, in 
order  to develop the sk i l ls and strategies that  wi l l  help them to bet ter  manage thei r  
behaviour , and therefore al low them to interact  more posi t ively with others.  
 
 
The Chal lenge 
 
The introduct ion of restorat ive pract ices to Larmenier , has requi red that  the staff 
rethink our whole approach to discipl ining students.  This was ini t iated by cr i t icism 
raised by our  senior  psychologist  regarding what  she considered to be a punit ive 
manner , tone and body language that  was displayed at  t imes, by staff, when 
discipl ining students.  This construct ive cr i t icism encouraged the teaching staff to 
reflect  ser iously on our  discipl ine pract ices.  We agreed that  whi lst  this approach 
effect ively dealt  wi th the immediate issue of making students accountable for  their  
inappropr iate behaviour , i t  did very l i t t le to help them genuinely reflect  on the harm 
they had infl icted on others, or  the damage they had caused to their  relat ionships.  We 
also acknowledged that  to merely punish a person for  wrongdoing, tel ls that  person  
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that  you can use super ior  force to stop other  people doing what  you don’t  want  them to 
do. This is cer tainly not  the message we want  to give to students who are already 
incl ined to use forceful  or  bul lying tact ics towards others. 
 
Our  chal lenge then, was to implement a restorat ive approach that  would inform the 
day-to-day interact ions of the whole school community.  We therefore recognised that  
a whole-school approach was vi tal .  We began by at tending staff professional 
development on Restorat ive Pract ices to ensure that  we al l  shared a common 
understanding of the pr inciples under lying this concept .  In l ight  of this 
understanding, we then conducted a comprehensive review of al l  discipl inary 
pract ices, discarding those we felt  were ret r ibut ive in nature, whilst  amending and 
maintaining those we fel t  were in keeping with the pr inciples of restorat ive pract ices.  
We became commit ted to work ing with students rather  than speaking at  them when 
addressing instances of inappropr iate behaviour .  We made i t  a pr ior i ty that  the staff 
member  who ini t ial ly dealt  wi th the issue would cont inue to fol low i t  through to 
resolut ion wi th the student  concerned.  We amended our  “Behaviour  Sheets” to 
include the affect ive quest ions associated with the restorat ive process, in order  to 
provide an oppor tuni ty for  the offending students to understand the far -reaching 
effects of their  inappropr iate behaviour .  We int roduced the restorat ive pract ices of 
“Circles”, formal and informal conferencing, along with giving immediate precedence 
to deal ing with relat ionship issues as they arose.     
 
We act ively engage in extending genuine affi rmat ion of students who at tempt  to 
display restorat ive effor ts within the context  of inappropr iate behaviour  – showing 
concern or  remorse at  any stage of the process, for  the harm they have caused to 
others. We promote a school cul ture bui l t  on healthy relat ionships, and in which the 
staff are cont inual ly model l ing uncondit ional  acceptance of al l  students, regardless of 
any display of inappropr iate behaviour .   
 
The consistent  message we give to our  students is that  there are bet ter  ways to 
address an issue rather  than those that  cause harm to any relat ionships, and that  a 
fresh star t  always al lows us to t r y again. We are st r iving to create a school 
environment where we are able to separate the deed from the doer , and every instance 
of wrongdoing or  confl ict  is seen as an oppor tuni ty for  learning. 
   
Since the introduct ion of restorat ive pract ices, we are seeing less instances of 
aggression in our  students, fewer  occasions of students’ behaviour  escalat ing to the 
point  of them being removed to the t ime-out  room, more students who are bet ter  able 
to calm and work through an issue, along with staff who are bet ter  equipped to 
manage such issues in l ight  of restorat ive pract ices.  
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The Bel i ef  
We bel ieve that  the restorat ive pract ices we have int roduced at  Larmenier  have 
created a school  environment that  is conducive to restorat ion and rehabi l i tat ion, and 
where the development  of posi t ive relat ionships is of paramount  impor tance. 
 
By creat ing oppor tuni t ies for  our  students to engage in act ive l istening, recognit ion of 
the others’ si tuat ion, empowerment , and genuine apology and forgiveness, we believe 
that  we are assist ing them to develop the social  ski l ls so vi tal ly needed for  them to 
grow into responsible young people who are equipped to make a posi t ive cont r ibut ion 
to society. 
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St op t he Pr ess: 
The ar t icles you have read were generously forwarded to Mar ist  Youth Care 
so that  school communit ies can share key learnings, innovat ive st rategies 

and cont inue to bui ld st ronger  networking with other  Educat ional communit ies. I f you 
would l ike to share key learnings and innovat ive st rategies please forward your  ar t icle 
to Maur izio Vespa or  Janice Wil l iams. Please keep your  ar t icle to a l imit  of 150 to 250 
words. With your  permission we wi l l  include them in our  RJ newslet ter  and emai l  to 
schools. 
In case schools wish to contact  the author  of the ar t icle, please include your  name, 
school ’s email  address and contact  number . 
 
Regards 
The Editor  
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