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Imagine you are attending a school reunion 25 years after
graduation. Conversation inevitably turns tothe pranks you
were involved in, when you were caught and when you got away
with it (or thought you did). Sooner or later, there will be a ‘how
hard done by were we? session with colourful tales of harsh
punishment, strict discipline and a teacher who frightened
everyone. At least some of those participating in the
conversation will have happily sent their children to similar (if
not the same) schools because they want them to be educated with ‘discipline’.
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Now, fast forward to 2029. Your son or daughter is attending a class reunion. Stories
are being recounted to friends. Will they derive perverse pleasure from the hardships
they survived OR will they recall ‘talking circles’ to encourage openness and honesty,
teachers who promoted good relationships, maybe even beyond schooldays, and the
3Rs of Relationships, Responsibility and Relevance.

They might, if they attended St Peter’'s Campus, All Saints College or San Clemente
High School Mayfield. These schools have introduced Restorative Justice as part of a
pilot programme in the diocese supported by Marist Youth Care’s Lyn Harrison,
educational psychologist and Restorative Justice Coordinator Maurizio Vespa and Bro
Tony Leon, director of Champagnat House.

In addition, St Francis Xavier's College Hamilton and St Pius X High School
Adamstown have chosen to begin introducing restorative practices. In recent months,
the staff of each school has attended a professional development course, followed by
further opportunities for executive staff.

In 2005, thanks to funding from the National Safe Schools Project, two more schools
will move in a similar direction using the Real Justice model pioneered by Terry
O’Connell. Many Australians became aware of Terry’s work through the ABC
documentary Facing the Demons (1990)



Restorative Practices in the school setting mirror, to some extent, the Restorative
Conferencing with perpetrators and victims of crime, which has received publicity in
recent years. In addition, terms that recur have a very ‘gospel’ flavour - relationships,
healing, forgiveness and reparation, growth — that is surely appropriate in Catholic
schools.

Restorative measures help students tolearn from their mistakes, reconcile and resolve
problems with others. As Tony Kelly, principal of San Clemente, explained, “ At the
very heart of thiswork is the belief that students can be a wonderful resource to school
communities. When they have had a falling out with their peers or have made errors
in judgement, students can rebuild and repair the damage to their relationships. The
students who are trained become a key link to an adult in the school. They can build
and provide opportunities for disengaged students in school to feel connected and able
totalk toan older student in their community.”

Restorative measures can effectively address a wide variety of harm done in school
settings including truancy, bullying, alcohol and other drug use, harassment and other
cases. Schools are currently doing many things that are restorative in nature from
simple methods of how to communicate with an individual or groups to detailed
programmes and community collaborations.

So how does all this work on a day-to-day basis? When there is significant conflict
between students or teacher and student/s, a range of strategies is available. The
simplest of these is to ask affective questions. It is important that the language used
here and in succeeding strategies is non-confrontational and offers options rather than
ultimata.

The circle provides a simple structure for a group of people and facilitator to deal with
a problem. The essential premise is that only one person speaks at a time. Through
guided talking and listening, members of the circle increase their understanding of an
issue and collaboratively attempt to find a way forward.

If necessary, a restorative meeting, which follows a prescribed structure, takes place.
An important part of the procedure is a consideration of the strengths of the person
who has acted inappropriately and the striking of an agreed positive plan as a way
forward.

A final strategy is the restorative conference, which can involve as many as twenty
stakeholders and is managed by a facilitator external to the school. Again, an agreed
‘way forward’ plan on which all participants ‘sign off’ is critical.

Respected adolescent psychologist Dr Michael Carr-Greg says that young people “need
a benign dictatorship, somebody who will set limits and boundaries” and Restorative
Justice aimstodojust that.



Marist Youth Care has been working with a special school for behaviorally disordered
studentsin Melbourne. Over a period of eighteen months the staff have participated in
ongoing professional development.
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The Context

Larmenier is a unique setting that caters for students who exhibit challenging
behaviour due to social, and or, emotional difficulties. It was established 25 years ago
by the Poor Sisters of Nazareth and is located in the south-eastern suburb of
Hampton. Its primary reason for existenceis to offer support services to Catholic
schools that are located within the archdiocese of Melbourne. These services include a
therapy programme for both students and their families, a school setting, an Outreach
programme which supports studentsin their mainstream setting, professional
development for school staffsin Assertive Discipline, and Parenting Programs which
are conducted on site.

At any given time, Larmenier has an enrolment of thirty-two (32) students attending
the school site, and a further one hundred and forty (140) students who are serviced at
their mainstream schools through Larmenier’s Outreach Programme.

The students enrolled in the Larmenier school programme attend for four (4) days per
week, and attend their mainstream school on the fifth day. On this day, the
Larmenier class teacher’srole istotravel to each of the mainstream schools,
consulting and supporting the student’s mainstream teacher and attending
Programme Support Group meetings. A major emphasis of the programme is placed
on the necessity for the three most important settings in the student’s life — home,
Larmenier and the mainstream school- to all work together to support the student in
making the necessary behavioural changes that will allow for positive reintegration
intothe mainstream setting.



The Understanding

Dealing with students who continually exhibit non-compliant and offensive behaviour
presents a significant challenge, and necessitates the implementation of a well-
structured discipline program. Historically schools have managed such inappropriate
behaviour by taking a retributive approach that is centred wholly on punishing
students who exhibit such behaviour. The problem with this approach is that while
the teacher scolds and imposes the punishment, the student, resents the authority
figure, feels angry and begins to perceive himself as the victim. In my experience at
Larmenier | have found this to be very true. Although theintention wasto hold the
offending student accountable, rendering punishment has often caused him to dwell
more on what has been done to him, rather than giving any consideration tothe real
victims — those who have been adversely affected by his actions.

Restorative Justice on the other hand, stresses the importance of relationships over
rules. It stems from a basic philosophy that whenever | engage in offending behaviour,
| do harm to myself, to others and to the wider community. It seeks at all timesto
restore relationships between people in a community when these have been damaged
by inappropriate behaviour. It is not a specific program, but a way of thinking and
responding, based on a set of values that respects the individual, builds positive
relationships and guides all decisions regarding policy, programs and practice.

It is not, however, a “soft option”. The need for firm limits and accountability are
certainly not lost. Tothe contrary, it supports the belief that students need to
understand that they make choices about the way they behave, and therefore also
need to learn to accept responsibility for their own behaviour. They must first learn to
“own” their inappropriate behaviour, and then to accept any related consequences, in
order to develop the skills and strategies that will help them to better manage their
behaviour, and therefore allow them tointeract more positively with others.

The Challenge

The introduction of restorative practices to Larmenier, has required that the staff
rethink our whole approach to disciplining students. Thiswas initiated by criticism
raised by our senior psychologist regarding what she considered to be a punitive
manner, tone and body language that was displayed at times, by staff, when
disciplining students. This constructive criticism encouraged the teaching staff to
reflect seriously on our discipline practices. We agreed that whilst this approach
effectively dealt with the immediate issue of making students accountable for their
inappropriate behaviour, it did very little to help them genuinely reflect on the harm
they had inflicted on others, or the damage they had caused to their relationships. We
also acknowledged that to merely punish a person for wrongdoing, tells that person



that you can use superior force to stop other people doing what you don’t want them to
do. Thisis certainly not the message we want to give to students who are already
inclined to use forceful or bullying tactics towards others.

Our challenge then, was to implement a restorative approach that would inform the
day-to-day interactions of the whole school community. We therefore recognised that
a whole-school approach was vital. We began by attending staff professional
development on Restorative Practices to ensure that we all shared a common
understanding of the principles underlying this concept. In light of this
understanding, we then conducted a comprehensive review of all disciplinary
practices, discarding those we felt were retributive in nature, whilst amending and
maintaining those we felt were in keeping with the principles of restorative practices.
We became committed to working with students rather than speaking at them when
addressing instances of inappropriate behaviour. We made it a priority that the staff
member who initially dealt with the issue would continue to follow it through to
resolution with the student concerned. We amended our “Behaviour Sheets” to
include the affective questions associated with the restorative process, in order to
provide an opportunity for the offending students to understand the far-reaching
effects of their inappropriate behaviour. We introduced the restorative practices of
“Circles”, formal and informal conferencing, along with giving immediate precedence
to dealing with relationship issues as they arose.

We actively engage in extending genuine affirmation of students who attempt to
display restorative efforts within the context of inappropriate behaviour — showing
concern or remorse at any stage of the process, for the harm they have caused to
others. We promote a school culture built on healthy relationships, and in which the
staff are continually modelling unconditional acceptance of all students, regardless of
any display of inappropriate behaviour.

The consistent message we give to our studentsisthat there are better ways to
address an issuerather than those that cause harm to any relationships, and that a
fresh start always allows us totry again. We are striving to create a school
environment where we are able to separate the deed from the doer, and every instance
of wrongdoing or conflict is seen as an opportunity for learning.

Since theintroduction of restorative practices, we are seeing less instances of
aggression in our students, fewer occasions of students’ behaviour escalating tothe
point of them being removed to the time-out room, more students who are better able
to calm and work through an issue, along with staff who are better equipped to
manage such issuesin light of restorative practices.



The Belief

We believe that the restorative practices we have introduced at Larmenier have
created a school environment that is conducive torestoration and rehabilitation, and
where the development of positive relationships is of paramount importance.

By creating opportunities for our students to engage in active listening, recognition of
the others’ situation, empowerment, and genuine apology and forgiveness, we believe
that we are assisting them to develop the social skills so vitally needed for them to
grow into responsible young people who are equipped to make a positive contribution
to society.

% A Christian Approach to Conflict Resolution %

http://www.lcf.pnc.com.au/convention papers2.htm

Stop the Press:

The articles you have read were generously forwarded to Marist Youth Care

so that school communities can share key learnings, innovative strategies
and continue to build stronger networking with other Educational communities. If you
would like to share key learnings and innovative strategies please forward your article
to Maurizio Vespa or Janice Williams. Please keep your articletoa limit of 150 to 250
words. With your permission we will include them in our RJ newsletter and email to
schools.
In case schools wish to contact the author of the article, please include your name,
school’s email address and contact number.

Regards
The Editor
I # " -] 2" 3 )"
S %R " 0 1 2 4 "$56& "
$ &" 6 "
SN o () ‘ - AP
o+ L, S E L,







